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School Characteristics and Replicable Practices
Academic Excellence
· School Performance Plan:   With a benchmark of 83% in 2008-2009, 90% of Powell students will score at or above proficient on the 2012 CSAP Writing Test.  In 2010, 85% of all students scored at or above proficient. 

·  School Performance Plan:   With a median growth percentile of 51% on the 2010 CSAP Math Test, Powell students will increase their median growth percentile to 60% by 2012.   

· School Performance Plan:  With a 2009-2010 benchmark of 29% in reading, 41% in writing and 48% in math, Powell’s IEP student population will grow 61% in reading, 60% in writing and 70% in math by 2012 as measured by their respective CSAP tests.    

· All students are required to revise work or make test corrections in language arts, social studies, science and math classes, based on teachers’ feedback and exemplars.

· All teachers are evaluated on their development and use of a standards-based grade book and differentiation practices.  The sole purpose of this grade book is to communicate to students and parents each student’s acquisition of grade level standards.   Differentiation practices provide specific strategies which enable students to obtain these standards. 

· All students receive daily instruction in four academic and three elective classes.   One of these elective classes is reading in sixth grade.    
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· All students receive extra time before and after school and during lunch/ homeroom for extended projects, hands-on experiences and 

inquiry-based learning.  

· All students who interrupt the learning of others are removed from class.   They may return to class upon completion of a Reflection Sheet which requires them to develop a plan to amend their classroom behaviors and to meet with their classroom teacher.   

·  All teachers maximize their classroom management skills by utilizing strategies which allow students to discuss, to think and to problem solve together.   All teachers arrange classroom furniture to control classroom misbehaviors:  desks are usually arranged in groups of four, allowing students to move from individual, paired, small group and full class instructional models.       

· All departments meet once a month to share and discuss effective instructional methods, differentiation and assessment practices.  The math department is currently writing pre-assessment tests for each grade level as a guide for ability grouping students.   The department is also considering three levels of math programming:  grade level instruction, one-year acceleration, two-years acceleration.   The special education department meets monthly to receive training on a new intervention programs offered by the district.   

· Department chairs meet once a month to make decisions that deepen their knowledge and improve their practices.  Department chairs are currently considering alternate master schedules which reduce class sizes and provide more time for deeper and more thorough instruction.  Once selected, department chairs will identify and recommend professional development needs to improve instructional practices for this new schedule paradigm.   

· The Instructional Leadership Team meets weekly to develop and implement the goals of the School Performance Plan and to discuss PLCs’, departments’ and department chairs’ work as they strengthens student learning.     

· The Administrative Team meets weekly to develop teacher evaluation goals, to lead the implementation of School Improvement Plan, and to guide PLCs’, departments’ and department chairs’ work as they strengthens student learning.

· Best Instructional Practices:   All students receive multiple opportunities to succeed at learning.  All teachers in their Professional Learning Communities examine formative assessment test results and determine appropriate intervention strategies.   All teachers 

provide students with test correction and project/ lab coaching/ resubmission opportunities.   Zeroes, which historically denoted missing assignments and little learning, are seen less frequently in grade books.    

·  Differentiated Instructional Help:  Students are afforded instructional accommodations, modifications and academic interventions to meet their instructional needs during the regular class periods.   For example, in sixth grade math, approximately a third of the students did not understand fraction computations; the rest of the students needed more sophisticated practice in applying these skills.   The two math instructors divided their students accordingly and provided students with appropriate academic interventions.   

· Standards-Based Grade Books:  All teachers divide their grade books by the standards they teach and the academic habits they expect.  They weight student achievement of skills and concepts at a higher percentage than assignment completion/ compliance.   For instance, seventh grade math teachers weight their courses: skills, 40%; concepts, 40%; and academic habits, 20%, and 8th grade science teachers weight their courses:  skills, 45%; content, 45%; academic habits, 10%.   

· PRIDE Mentors/ NJHS Tutors:   All students can meet with their PRIDE mentors and/or NJHS tutors at specified times throughout the year for academic tutoring help.   Mentors/tutors are paired with teachers they have had and assignments they have completed.   They coach students to complete these assignments thoroughly and successfully.

Developmental Responsiveness
· PBIS and No Place for Hate School:   Powell has developed a uniquely personalized environment, guided by the tenets of PBIS.   Powell students and staff follow our C.O.R.E. values:   Community-minded; Owning our behavior;  Respectful of others;  and Eager to learn.   Students are coached to behavior according to these four tenets in all areas of the school.   This year, Powell has adopted No Place for Hate philosophy and teaching strategies as tools to ensure our students realize these C.O.R.E. values.   

· Sixth grade students are clustered in small learning communities.  Our sixth grade students are divided into two clusters:  a four-man and five-man teacher configuration.   Both clusters establish a stable environment that fosters mutually respectful relationships, beginning this work through PRIDE activities before school begins.   PRIDE activities introduce all sixth students to eighth grade mentors who build middle level relationships and share middle school procedures with them.  The Powell staff hosts a welcoming assembly for our incoming sixth graders on the first day of school.  Sixth grade teachers also receive academic and social/ emotional information for selected students from the elementary schools.  Throughout the year, sixth grade teachers meet at least weekly to discuss individual student’s academic and social/ emotional progress.   

· Seventh and eighth grade students are grouped in larger learning teams.   At the beginning of each year, seventh and eighth grade teachers receive academic and social/emotional intervention information for selected students.  They meet at least weekly to discuss individual student’s academic and social/emotional progress.   

· All students have a homeroom advisor who serves as an academic coach.   Homeroom advisors coach students on organizational, study and CSAP-related skills.   They meet with each of their homeroom students individually or in small coaching groups.

· Fostering of Curiosity:  Using a wide variety of instructional strategies, Powell teachers spark their students’ curiosity.  When asked, Powell students offered three favorite strategies that peak their curiosity.   One teacher assigned them to complete a sequence of “fun” labs.  She then asked them to connect the dots, building the concept she was teaching.  A second teacher placed students in small groups to develop skits about the Revolutionary War.   Using our online databases, students researched their skits and videoed them for the entire class, inspiring their peers to learn more.  A third teacher encouraged student questions during class discussions.  When he did not know the answer, he required students to research the question and to post their findings on Google Docs. The next day, they figured out the answer together.   

· Fostering of Exploration: Cornerstone to instruction, Powell teachers structure student exploration in most units of study.  In seventh grade science, students planted seeds of Wisconsin Fast Plants with a research variable.  Students explored their plants’ life cycle in their daily collection of data.  In all grade levels, small groups of Powell students explore daily for 30-minutes math concepts, presenting their conclusions on the classroom Smartboards.   Lastly, small groups of environmental science students designed compost beakers, predicting and charting change. 

· Fostering of Creativity:   Equally important, Powell teachers utilize a variety of instructional strategies to promote student creativity.  Spanish students select a top Spanish song, learn it, and perform (dance) it, complete with costumes and props.  Along with Spanish classes, sixth grade language arts teachers inspire students to become sentence artists through Wikispaces and Google Docs, teaching them the palette of English grammar.   Undeniably, Powell’s yearbook extends creativity to a precise, technology-rich, award-winning art form, earning national Pacemaker awards for the yearbooks entitled Connected, Define Yourself, and hopefully this year’s entry, Unlimited.    

· Fostering of Social Skills:  Language arts students build castles and sell them to the king, queen and cat.   Seventh grade students, in their study of the Middle Ages, transform themselves into a peasant, knight, lord or monarch and role play prearranged scenes.  All students participate in discussions in their life skills and homeroom classes about current teen topics.
· Students with Verbal Skills/ Interests:   Students with high verbal skills or interests receive counsel to take classes that develop these skills, subsequently shaping their identities, competences and plans for the future.   Academic courses that increase verbal skills include all language arts, reading and social studies classes, along with some aspects of science and social studies classes.   Unified Arts courses which promote verbal skills include leadership, cultural language, Spanish, creative expressions, trial by jury, yearbook, and electronic publishing.  After school clubs which further verbal skills include debate club, write away club, spelling club and chess club. 

· Students with Quantitative Skills/ Interests:    Students with high analytical/ reasoning skills or interest receive counsel to take classes that develop these skills, subsequently shaping their identities, competences and plans for the future.   Academic courses that increase analytical/ reasoning skills include all science and math classes.   Unified Arts course which augment these skills include environmental science, 21st-century technology and g/t seminar.  After school clubs for analytical/ reasoning skills include Science Olympiad, Destination Imagination, Brain Bowl and Knowledge Masters clubs.   

· Students with Fine Arts Interests:  Students with skills in the areas of fine arts receive counsel to take classes which develop these skills, subsequently shaping their identities, competences and plans for the future.   Unified Arts courses that enhance to these skills include 

· 2-D art, grades 6-8, 3-D art, grades 6-8, 6th grade band, concert band, symphonic band, puma band, 6th grade choir, 7th grade choir, ladies select choir, jazz choir, strings, grades 6-8, guitar, grades 7-8.   After school clubs which promote fine arts talents include art club, jazz band (Powell Jazzers), music practice club (Powell Ensemble) and all-school talent show. (February Follies).    

· Students with Practical Arts/ Technology Interests:  Students who work well with their hands receive counsel to take practical arts/ technology classes to develop these skills, subsequently shaping their identities, competences and plans for the future.   Unified Arts courses which promote these skills include foods/ sewing classes, grades 6-8, woods/metals classes, grades 6-8, and computers, grades 6-8, and 21st-century technology (web 2.0) classes,  grade 6.   After-school clubs which promote the practical arts include industrial tech and TSA clubs.  

· Students with Physical/ Sports Interests:  Students with athletic skills receive counsel to participate in our Physical Education courses to develop these skills, subsequently shaping their identities, competences and plans for the future.  Unified Arts courses which promote physical fitness include PE and Life Skill classes, grades 6-8.   After school programs which encourage physical fitness include track, girls’ basketball, wrestling, boys’ basketball and volleyball, along with early morning fitness and conditioning training for each sport.

Social Equity

· Professional Learning Communities, Grade Level Teams and the RTI Process:  The Powell faculty and administration expect high-quality work from all students and are committed to helping each student produce it.   With all students enrolled in our rigorous academic classes, teachers in their Professional Learning Communities examine test results and discuss student performance in regard to standards.   The PLC teachers decide on appropriate interventions, modifications and/or accommodations, and solicit support from their grade level colleagues, to empower all students to meet class expectations.  However, when students fail to show signs of growth despite repeated interventions, PLCs  and Grade Level Teams may refer these students to Powell’s RTI Process, known as the SIT Team.   The SIT Team examines all information collected on the student, including universal test scores, anecdotal records, and classroom and intervention data, in order to recommend further interventions to the teachers or to move to special education testing.   

· Standards and Remediation Classes:   Powell offers Tier II remediation classes, known as Standards classes, in math and writing in grades 7 and 8.  All students enrolled in these classes are also taking regular math and language arts classes.  Standards classes provide them with an additional 46-minutes of interventions.   For math, students receive coaching on number sense skills and foundational algebraic and math pattern concepts.   For writing, students receive coaching on generating ideas, organizing ideas for communication purposes, sentence fluency and conventions, as needed.   All students are exited from these Tier II classes as soon as they perform consistently on grade level.   Powell also offers Tier II remediation classes in reading, grades 6-8.   Powell has purchased the JamesTown Reading Navigator Program to guide our Tier II reading instruction and interventions.    All students are exited from this program as soon as they are reading on grade level,  as measured by the CSAP Reading Test.   

· Academic Interventions:  Powell staff has recently decided to categorize our academic interventions.   The plan is for teams of teachers to describe learning problems and to list academic interventions that will move students past the problem(s).   For instance, language teachers might identify students who cannot generate ideas as the learning problem.  They might list graphic organizers, paired discussions, mnemonic cues, drawing, as probable interventions.   This list is stored in Google Docs for all Powell teachers to access.    

· Peer Tutoring:  PRIDE mentors and NJHS tutors provide after school help throughout the school year.   We are building this program because all students should have access to peer tutoring as soon as they need the assistance.  

· Technology Interventions:  Our regular education students, reading below grade level, gain reading remediation through the JamesTown Reading Navigator Program.  Our special education population has recently received the assistance of technology-driven intervention programs in reading and math.   For reading, our special education population is working with Earobics, Language! and Inside.   

· Teachers Instruct to Different Learning Styles:   Powell teachers present new skills and concepts using a variety of techniques to reach all learning styles.    They often provide online, small group and full class discussions for verbal learners, online or textbook illustrations and problems for analytical learners, hands-on tasks for kinesthetic learners and performance-based learning for creative learners.   

· Student Choice Projects:  Once students have acquired the new skills or concepts as demonstrated on classroom assessments, Powell teachers ask students to apply this new knowledge.   Powell teachers present skill and concept structures for their projects but provide students with choices.   Students can usually choose their topic/ content, their presentation design, and if their group make-up, individual or small group.  

· Teaching with Visual and Performing Arts:     Powell teachers often structure student projects to include visual or performing arts choices.   For example, sixth grade language arts teachers ask students to produce a Flip Video, Voice Threads or Prezi presentation “selling” their class on the best part-of-speech.   Their work helps their classmates to review for the final test.  Seventh grade teachers enjoy student cell model presentations and student skits which demonstrate mitosis.   Eighth grade teachers provide numerous visual and performing arts opportunities which include creating political cartoons; writing skits; debating historical topics as argued by historical characters; creating slogans/ jingles to depict historical events; and designing newspapers which feature specific historical events.   

· Teaching with Technology:   Powell teachers instruct new skills and concepts through technology.   All academic and most unified arts classroom contain an Epson projector, document camera and/or Smartboard.   Teachers can stream videos to demonstrate a concept; using the Epson projector;  they can discuss student work, using the document camera; and they can ask students to practice new skills by interacting with Smartboard.  Additionally, students embed their technology skills in their projects.   Students weave their knowledge of Google Docs, Google Apps, Powerpoints, Excel, Wikispaces, Blogs, Animoto Video, Flip Video and Voice Threads, to name a few, to apply recently learned standards.   

· Teaching with Creative Activities:  Powell teachers design creative learning activities to make learning in their classrooms fun.   Along with the creative ideas mentioned above, teachers employ a host of creative ideas to help students learn.   They play games, like Constitution baseball and Periodic Table of Elements jeopardy.  They ask students to solve seemingly random math problems, inspiring them to discover the theory connecting them.   They invite students to design dioramas comparing/contrasting what they have learned.   They empower students to perform in tableau, design a map of the novel’s setting or illustrate scenes that illustrate the overall theme.  They design a meaningful artifact at the end of each cultural study to wear or to give as a gift.   Students, consequently, through creativity evoke their own and others’ interest.

Organizational Support

· Shared Vision/ Culture of High Performance:    Powell Middle School has sustained a long history of excellence.  In 1998, Powell was awarded the Blue Ribbon Award from the U.S. Department of Education.  In 2001, Powell was recognized as John Irwin School of Excellence.  From 2001 to 2010, Powell has received an “excellent” annual rating from the Colorado Department of Education.   In order to maintain our educational excellence, we have adopted a new mission:  Powell Middle School has a renewed focus on critical thinking and problem solving as it relates to 21st-century literacy.   

· Shared Vision Drives School Changes:   Powell has renewed its focus on reading and writing skills across the disciplines.  Noting that its reading scores are slowly decreasing, language arts teachers are once again assigning independent reading – 1000 pages per quarter.  To assist with holding students accountable, Powell has written grants to bring the Scholastic Reading Counts Program onboard.  These same teachers are now instructing writing using netbooks, Wikispaces and Google Docs.  Writing is no longer done in isolation but “published” for selected members of the class to examine and edit.   With these instructional advances, all academic teachers are evaluating their reading and writing practices to include more reading and writing.  This shift demands lessons which invite students to think critically and problem solve, using their reading and writing skills to clarify their thoughts.   

· Shared Leadership Propels the School Forward:  Since our mission is to empower students to think critically and problem solve, all students need to master the skills and content of each subject matter.   Teachers work weekly in Professional Learning Communities to examine common assessment data, to devise strategies to help struggling learners and to enable all students to apply the skill/concepts with sophistication.   In addition, Powell teachers maintain Standards-Based Grade Books, which delineate each student’s growth in skills and content.   All Powell teachers share leadership in this endeavor.   

· Shared Leadership Propels the School Forward:   Since our mission is to empower all students to think critically and problem solve, the Powell SIT Team intervenes for students who the teaching staff cannot reach.   Along with offering special accommodations and modifications to help struggling students learn, the SIT Team is actively researching better differentiation and academic intervention strategies to pinpoint specific learning struggles.   The SIT Team is also helping the academic departments to identify those standards which are truly essential for all students’ success.   All Powell academic teachers share leadership in this endeavor. 

· Shared Leadership Propels the School Forward:   PBIS Committee, working in conjunction with the District PBIS Team, establishes the standards for appropriate behavior within the school day and in various locations of the school.   Posters, displayed throughout the school, lists appropriate behaviors for each location.     In addition, the PBIS Team created the acronym C.O.R.E. to guide our students’ behavior further and to provide the staff means to teach these behaviors.   
· Instructional Leadership Team:    The Instructional Leadership Team - comprised of three administrators, the instructional coach and two counselors – completed the initial work of identifying our school performance goals.  Upon examining our CSAP data, we uncovered three areas for growth:   1) writing;  2) IEP reading, writing and math;  and 3) math.   With feedback from district curricular personnel, the Instructional Leadership Team drafted three goals.    

· Department Chairs:  The principal, along with other members of the Instructional Leadership Team, shared these goals with our department chairs.   At this meeting, department chairs helped the Instructional Leadership Team to clarify goals and instructional targets and coordinate strategic planning efforts.   Each Department Chair whose department was directly impacted by these goals left with initial steps to share with his/her respective departments.   

· Departmental Teams:   The department chairs of the language arts, special education and math departments shared the School Performance Goals with its teachers.  The Instructional Leadership administrators and the instructional coach attended most of these ongoing meetings.   Departmental teachers compared student testing data with targeted goals and crafted instructional plans.   The language arts teachers, for example, aligned their writing instructional delivery and drafted a writing rubric.   For struggling students, they divided writing into four essential elements – generating ideas, organization, sentence fluency and conventions – and devised strategies for coaching each element.    Lastly, these language arts teachers designed a progressive rubric which described writing as it moved from unsatisfactory to proficient in these four essential categories.    

· Grade Level Professional Learning Communities:  The Grade Level Professional Learning Teams put departmental planning into practice.

· For example, the special education department matched student weaknesses to technology-based intervention programs in reading and math.   Students who still struggled with phonemic awareness issues were placed in the Language!;  students who struggled with vocabulary and comprehension issues were placed in the Earobic or Inside Program.   Similarly, for math, students who have not learned their math facts were placed in FASTT Math; students who do not understand key mathematical concepts receive the Math Navigator interventions.   Resource teachers continually monitor progress and adjust programming as needed.  The Leadership Team and the department chairs also weigh in on our IEP student growth and progress. 

· Grade Level Teams:   The Grade Level Teams meet weekly with the grade level administrator and instructional coach.   Although their purpose is to discuss student academic and behavior growth, they in so doing focus on the School Performance Plan goals.   As grade level colleagues share student growth in writing, reading and math, other grade level teachers lend support through instructional

· Powell’s PTO:   Powell’s principal presents a draft of the School Performance Plan to PTO, asking for its support of the school’s trajectory toward high performance.   Through reflective conversation, PTO members gained understanding of these goals and our students’ responsibility for meeting them.   They made suggestions for improving the School Performance Plan and building consensus for promoting these school improvement targets.    

· Powell Accountability Committee:  Powell’s principal presents a draft of the School Performance Plan to the Accountability Committee, asking for its support of the school’s trajectory toward high performance.   Through reflective conversation, Accountability Committee members gained understanding of these goals and our students’ responsibility for meeting them.   They made suggestions for improving the School Improvement Plan and building consensus for promoting these school improvement targets.    

· Parent/ Student / Teacher Conferences:  At conference times in October and February, Powell teachers present segments of the School
· Performance Plan and the school’s trajectory toward high performance, as each pertain to the strengths and weaknesses of individual  students.   Through reflective discussion, parents and students gained understanding of identified goals and their student’s responsibility in meeting them.    Student, teacher and parents built alliances to promote individual student achievement of the school improvement targets.

· Parent Surveys:   Parent surveys provide valuable feedback to the principal as he guides the school toward high performance.  Parents value the spectrum of Powell’s offerings to include the arts and rigorous academic experiences.  They value Powell’s use of technology and 21st-century learning skills and appreciate the variety of extra-curricular offerings.   Parents’ feedback provides consensus building and guides decision to promote school improvement.  
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2010 School Statistics


(Source: Enter name of data source for stats listed below.)





Community: Suburban


Enrollment: 858


Grade Levels: 6-8


School Schedule: Traditional





Student Demographics


83%	White


12%	Hispanic


3%		Asian


1%		African American


.1%		American Indian (Native American





10%	Free/Reduced Lunch





AYP				% of Targets Met


Academic Achievement		Meet --- 81%


Academic Growth			Meets ---75%


Academic Growth Gaps		Approaching --- 55%
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